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１ ２ ３ ４ ５
２．指示された内容の実際的な目的が理解できる場
合は，特に一生懸命取り組むことができる。
１ ２ ３ ４ ５
３．自分がどのくらい学んだかは，自分自身よりも
先生が評価するべきだと思う。
１ ２ ３ ４ ５
４．グループ活動では親しみやすく和やかな雰囲気
を保つのに協力したいと思う。




１ ２ ３ ４ ５
６．先生は，クラスでは絶対的な権威を持っている
と思う。




１ ２ ３ ４ ５
８．グループの皆が同じ目的にむかって行うアク
ティビティーに参加するのが好きである。
１ ２ ３ ４ ５
９．間違えるのがイヤで，質問に答えるのに緊張す
ることがある。
１ ２ ３ ４ ５
１０．クラスでは，常にうまく，正確に物事を成し遂
げたいと強く思う。
１ ２ ３ ４ ５
１１．知識とは，自分で発見するというよりも，先生
が自分に与えてくれるものだと思う。
１ ２ ３ ４ ５
１２．３～５人の小グループで活発にディスカッショ
ンを行うアクティビティーが好きである。















The development of student-centered learning, such as cooperative and
task-based learning, has advanced the exploration of interactive instruc-
tion in the communicative English classroom. On the other hand, teach-
ing methodology for test-preparation courses in Japan has remained tra-
ditional, i.e. teachers transmit knowledge to students. This paper pro-
poses the implementation of student-centered learning in test-
preparation classes through the use of group activities. The first part of
the paper discusses the rationale for introducing group activities in
courses such as test-preparation. In this section, the author establishes
the relevancy of group interaction in test-preparation courses, based on
second language acquisition theory and, from the perspective of psychol-
ogy of the language learner. The latter part of the paper discusses：１）a
survey conducted to investigate the differences in students’ attitude to-
wards teaching and their perception to learning, based on the type of
English classes they enroll and ２）questionnaire response by two
groups of participants: students in communicative English and TOEIC
class, both elective classes. The three factors investigated were：１）the
students’ attitude towards working in small groups，２）their attitude to-
wards speaking out in class and towards authority, and ３）their per-
ception towards learning. The results show that both groups favor work-
ing in small groups towards a common goal, and favor personal discov-
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ery over passive learning. Based on the findings, the author points out
that the traditional lecture teaching style used widely in test-
preparation courses may not suit students’ preferences or belief in their
learning. Further, she argues that reinforcing student-centeredness in
test-preparation classrooms raises students’ interests and concentration
of subject matter, improve and maintain learner motivation, and benefit
learners academically.
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